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IDENTIFIERS 
ABSTRACT 

The Teacher Learning Center r developed by Bowling 
Or«en State University (BGSU) , was designed as a public 
school-university cooperative approach to teach -^r education. The BGSU 
center was organized for a team teaching approach with two student 
teachers assigned to each cooperating teacher for 11 weeks. The 2 0 to 
24 student teachers placed in the center offered a variety of 
backgrounds and experiences to be used as resources for all pupils in 
the school. (A case stt iy, evaluation, methodology, and results are 
included. Appendixes present guestionnaires. ) (MJM) 
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THE BOWLING GREni STATE ITTJIVERSITY 
TEACHFX LEARNING CENTER CO!.TEPT 

A SUMMARY STATEMEMT 

Bowling Green State University has developed the Teacher Learn- 
ing Center as a public school-university cooperative approach to teacher 
education. Each of these institution^ offers a unique set of resourc 
to all participants. Teachers, student teachers, schools, the univer- 
slty, and especially pupils benefit from additional personnel who pro- 
vide: (1) opportunities for individualized Instruction, (2) new ideas 
and materials, (3) Increased professional motivation and competence, and 
(4) field'based research and ln*-seirvlce activities. 

A BGSU Center is organized for a team teaching approach with two 
student teachers assigned to each cooperating teacher for a period ol 
eleven weeks. Working as a triad, a team functions to plan, discuss, 
research and provide learning experiences that meet pupil's individual 
needs. The twenty to twenty-four student teachers placed in a Center 
offer a variety of backgrounds and experiences to be used as resources 
for all pupils in the school. As a Center, the public school acquires 
access to the assets of the BGSU Library and Audio-Visual Centers, and 
these advantages are available as additional resources for pupils. In 
utilising the student teachers* experiences, capabilities, and their 
ideas and materials, the cooperating teachers become more effective as 
teachers in their assigned responsibilities. 

As a major factor of the Center Program, BGSU provides a 

vll 



full-time, school-based Clinical Supervisor to (1) supervise individ- 
ualized programs for student teachers, (2) provide in-service activities 
for the school's faculty, (3) offer liaison between the university and 
the school, and (A) research and develop new and better methods of 
learning, teaching, and communicating with kids, teachers, parents, and 
coiamunity . 
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THE BOWLING GREEN STATE UNIVERSITY 
TEAOTER LEARNING CCJTER CONXEPT 

The Bowling Green State University Teacher Learning Center Con-- 
cept was developed as a cooperative approach to teacher education, and 
is currently in the third year of operation. Designers of the program 
recognized the need for norc effective utilization of resources available 
in the student teaching program, and the advantages that could be offered 
to pupils if the organization allowed for greater qpportunltles in 
individualized instruction and shared responsibilities. The BGSU 
Teacher Learning Center Concept was conceived as a team approach to lower 
the teacher-pupil ratio in the clas&room, to prouote team teaching, small 
and large group instruction, individual tutoring and counseling, and 
increase the variety of instructional techniques and teacher-pupil inter- 
action. 

Student teachers from Bowling Green State University are placed 
In public . hool-univcrsity cooperative Centers in the four major areas 
of Social Studies, English, Science and Mathematics. TWo student teachers 
assigned to each cooperating teacher for a period of 11 weeks. Work- 
ing as a triad, the team members function as resource persons to plan, 
present, discuss, research and provide learning experiences that meet 
pupils* individual needs. The teams may use a variety of approaches. 
Sooie alternatives are: 

(1) Small and large group instruction, alternating the struc- 
ture to fit topic needs for debate, conflict, research, 
discussion, and others. 
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(2) Teaa leader approach with supportive personnel. One team 
■ember is responsible for planning, presentation and evalu- 
ation, with other members doing research, typing, duplicat- 
ing, taking attendance, handling nake-up work, individu- 
alized instruction, and the many other necessary non-teach- 
ing activities of the teacher role. 

(3) Individual teacher is responsible for a self-contained class- 
rooL. for a unit or specific period of time, performing all 
the duties of a classrooic teacher, while still retaining 
access to the team. 

The teaching teams conceive and use other alternative structures 
as best fit their subject areas and individual situations. 

TVenty to twenty-five student teachers are placed in a Center. 
They offer a variety of backgrounds and experiences, and these resourses 
are available to all pupils in the school. The student teachers bring 
new ideas, methods and materials to the classrooms. As a Center, the 
public school, in effect, acquires access to the instructional and mater- 
ial assets of the Bowling Green State University Library and Audio-Visual 
Center, and these advantages are available as additional resources for 
their pupils. In utilizing the student teachers' experiences, capabili- 
ties, and their ideas and iaat«rlals, the cooperating teachers become 
■ore effective in their exposure to pupils and in completing their assigned 
responsibilities. The cooperating teachers are constantly Involved in 
teaching, planning, and researching with and for the team. In the Center 
concept, the cooperating teacher does not subnet the class to the student 
teacher to handle alone for the entire quarter, but Instead supplements 
the instruction with the capabilities of the whole team. 

Aa a major factor of the Center Program, Bowling Green State 
University provides a full-time, school-based Clinical Supervisor to 
(1) supervise individualized programs for student teachers, (2) provide 



In-servlce activities for cooperating teachers and other faculty, 
(3) offer liaison between the university and the school, and (A) research 
and develop new and better roethods of learning, teaching* and communica- 
ting with kids, teachers, parents, and community. 

Since the first responsibility of the public school is to the 
development of its pupils and not to serve as a teacher training 
Institution, it is important to recognize the effects of the student 
teaching program on the instructional program of the school. All con- 
cemed In this cooperative student teaching program offer a unique set 
of resources and the student teaching program Is designed to permit the 
ready flow of these resources among all participants. To work effectively » 
the program must be beneficial to all concerned and meet the objectives 
as follows: 

TO THE TEACHERS AND THE SCHOOL 

!• Increased resources for classroom Instruction and research 
to provide new and exciting programs for the pupils. 

2. Additional personnel with new Ideas and methods. 

3. A lower pupil-teacher ratio. With the addition of 2 student 
teachers per room, a ratio of 10-1 or less may be achieved. 

A. Released time for the cooperating teacher » at times » for 
rM(iarch» In-servlce work, committee work, curriculum 
development, etc. 

5. Opportunities for more Individualized Instruction and 
Individual work. 

6. Hore planning. In greater detail, to utilise the additional 
resources provided by the Center. 

7. A healthy psychological effect upon experienced teachers. 
Student teachers often inspire the experienced professionals 
to greater performance and the cooperating teachers become 
■ore effective In completing their responsibilities to the 
pupils. 
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i. brleh tht sc u profraa vith th« Muiy taltnts of th« 
•C«4«BC C«aci in art. mwIc. athletics, and drawatics. 
All AM addltonal rcaourcM for tha pupils. 

9. »m ««eallant source for aHployaant of batltkalng teachers 
«4wae «biliciei are already scrutinized, vlth the result 
tlMt aore valid judgenents of possible performance can be 



10. riexlblllty In planning taore activities vlth the additional 
pcrsonaal. The classes can do things that were iapossible 
vlth one teacher. 



TO THE PUPILS IN THE SCHOOL 

1. Additional resources, new Ideaa and a ttlnulating learning 
ellMte provided by professionals-in-prep^ration in a»-ocla- 
Cioa with experienced professionals. 

2. teersased personnel for individual attention and instruction 
•s cooperating and student teachers teaai for greater effl- 
eiancy and effectivenaas. 

TO m ilUPtNT TEACHCt 

1. Opportunities to develop at their own pace and to reach 
hU^r levnls of eoopatency. if capable. 

2. Oontneta with eatatanding teachers and experiences with 
wried techniquer and styles of teaching. 

). Opyortunity to gain experienca and obs«np« the nany kinds of 
pmgraM and activities in tha school mmiiity. 

4. Otaarvacion aad contact with naw taachars to gain Insight into 
mmf prablaag af thair first year. 

5. Oala asparleMa ia prahlaM of haadliag "difficalt,** "different.** 
m4 'WfMl*' scadaat groaps* 

iRparianca inscnietional aad interaction cachaiquas for slow 
iMiaara, acadaisieally caloatad, aa wall as cha '*aorMil'* students. 

7. Iiv«rianca teen taachiag. diffarantiatad staffing and self- 
aaataiaed claasraon Mthads for pr«vi<<ing cha learning dinace. 

1. Develop skills im graap dynaales. quaotienlng. aaall and large 
fraaf intaraetlMi. plaaaiag tachaiquas. inquiry and discovery 
tMchlfifi pragraas, dafiaing abjaetives. davaloping focused 
O laatructtonal stratagiea aad avaluatian. 
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TO m UWI VERS ITT 



1. A »rotr«« d«v«loplnt "better** t««ch«rt with broad and varied 
teckgroua^ of «xp«rl«nc« In th« public school setting. 

2. Mora affectlva and cffldant uaa of university personnel. 
The coordinator no longer spends most of the tine travellne, 
but CM be where he is aost useful, vlth the students In his 
charge. 

9. locreased contact vlth individual studenta to effectively 
•olve the unique problaas each encounters. 

4. Opportunity to offer and develop In-servlce programs for 
tMchers In the cooperating public school. 

5. Opportunity for unlvarslty personnel to relate the theoretical 
and the practical as aore tlM Is spent In the public school 
Mttlng. 

ft. CoMtaat and continuous liaison vlth the public school per- 
•onnal and administration to promote programs In educational 
raaearch and davelopaent. 



^ operating Mint for tlM Taachar Laacalng aaacars Is provided 
hy the noraal •llocatlons for operation fo the Office of Student Teaching. 
Mo federal aonlea or other grants are Involviad. Cost anelysea vlthln the 
efflca have deteralaed the operating cost of the Centers to be cosyarable 
with the traditional prograa of Individual placoMnt in Mny achools. The 
Cl i al cal Safenriaor ia the Caater fulfilla a norMl supervisory load of 
10 Co 24 atttdrat teachers, consistent with tha norwl loads of non-eenter 
•aparviaera. Tha uaiveraity providea cha salary aad craned, esiisim Mnies, 
irtiila the public achool providea the physical facllltiaa, aaceriala for 
inaCructlon and planning, video-tapa e^uipaeat, ead stipeada for In- 
aarvice «H»rfcshop accivltiaa. 



TBI BOWLING GREEN STATE UNIVERSITY - kHITMER COMPLEX 
TCACCER LEARNING CENTER: A CASE STUDY 

The Bowling Green State University - Whitmer Complex Teacher 
Learning Center is located at the lAiitner High School, north of Toledo, 
bordering the Ohio - Michigan state liae. It is part of the Washington 
Local School District, a portion of vhlch lies within the city boundaries 
of Toledo. Washington Local Schools Is the largest local school district 
in Ohio with an enrollment of over 11,000 students. Located In a velJ 
developed and stable suburban cooaunity of 76,000, sjany of the residents 
ate college graduates with positions of responsibility im eh^ professions, 
bualneaa, and induatry. The systea includes thirteen eiewntary scmoIs 
aa well es the aecondary coop lex. It la located within a iO minute arive 
of BowHi^ Green State University. 

aecondary coaq)lex Is coaye— d of three buildings on a single 
alte vmimt one adalnlatratlve arrangesMt. Tlie Jefferaon Building 
enrolla approximately 950 eighth graders { the Waahlngton Building 95C 
ninth gradera; and the WhltsMr Building 2700 atudenta, grades ten through 
twelve. Mr. Boyd Martin la the princl^mL of the complex. Mr. Don Ikams, 
aeaociate principal, and Or. Ted Aoeeo, amaiei ant prlnclpmU v^re lImbTi 
involved In the eatabllshmsnt and tkm spninilom of the Qmmt. Dr. Itam 
OMae dlanmted the Center for Bowlinf raasB M^ae University. 

Ite Whltmer Complex haa Inatltnftnd amd continued dafvelopmsnt of 
mmny new m*icatlonal toola. Theae Inrihsis r 

•two mnaource centers in each building 

■■••graded approach to learning (one of two auch hi«h achoolb 
In Bba atate) 
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extensive audio visual production center to aid teachers In 

the production of teaching materials 
*a full and part* time independent study program 
*a modified science open lab concept 
*s sesester English elective program 
*a aeaester social studies elective program 
*a staggered school day 
^commons areas replacing study halls 
-grovlng team teaching programs 

advanced physical education program, using cooJbunlty 

facilities for carry-over sports 
'irocatlonal education facilities and programs 

Student teaching positions through the center are available in 

English, Social Studies, Science, and Mathematics. Positions are also 

available In a unique General Studies Program. This course Is entitled 

Tfcm md His Environment' mmt Is team taught In a five-hour block of 

0tm by Katibasatlcs, Sci«H»« Social Studies, and English teachers, mad. 

**wlvM a totally Integrated p— gram revolving around sMb concept 

4S as; Fsychology, Cunsi— t 1— omlcs. Environment, Lav and Socle^^L. 

ellglen end Values, Ethnic Studtes, Applied Esthetics, Creative 

Lea, Futurism, and Oecmpmtias» and ProfMSloma. 

■airllng Green Stmta Hiiirerslty student teachers are Involved ir 

different progtMs gmimlng team aa well as individual experiences. 

baa irtnlv pvaparatlmn In planning for stractured and unatruc- 

activities, tradltldMl and Innovative procsmu, and for puplla at 

varied abilltiaa and motlvationa. Experience ia gainad «rith prograoM 

aucb as btermedlata Scienaa Curriculum Study (BCS), a bamanltlas 

approach to 8th grade Hlstotv and English, courmaa such aa glack Voioaa^ 

The AaMrlcan Dream, The Bible aa Literature, Chsmga, fhHamaphy, Umm^ 

tioo as veil as the more traditional approaches. 

Student teachers participate regularly in sasinar actlvltlaa 

daaigned to meet their immediate and long-range needs. Group Intetaatiam 
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Is strMsed In cctlvltles such as: Behavioral Objectives, Instructional 
Strategies and Evaluation; Flander*s Interaction Analysis for Self- 
Evaluation; Questlcnlng Techniques; Critical Thinking; Audlo-Vlsu&l Tcclv 
nlques and Materials; Technical Skills Irv Teaching; Group Interaction 
Techniques and Skills; and Discipline. Skills In the classroom for ro^i 
tlve Interaction with pupils are developed and evaluated In a competency- 
based program. 

Evaluation 

Asaluation of the Bowling Green State University - Whltmer 
CbaplasL Stadent leaching Ceater has been a continuous process. During 
tfc* 19^ - 1*72 Academic Tear, a aeries of questionnaires were given to 
•■■pl^ •^^•nioBS of pupils 9 supervising teachers and student teachers, 
^ paro^Hl pupils^ cooperating teachers and student teachers, the 
W^nmiblm ^■pacc of the studont teaching program on the Instructional 

■Kveyed In several armaa. The main questions of concern In 



(l)^^A smmmlt of the Bowling Green State University Student 

Wmaib&n and the Ceater concept » are the pupils In the 

MiMl faceiving more individual attention and Indlvldu- 
laatructlcn? 



(Z> Mxm the Bowling Green State University Student Teachers 
*'«^«Sln« new and different materials, new ideas and aids 
^ the l%itaar Complex, and are these materials and ideas 
uaad? 



(Sl^taaa tkm Bowling Green State University Student Teachers 
tei a healthy psychological effect upon the experienced 
irating teachers to increcse their performance and in^ 
their effectivenegfe with pupils ? 

« 

(4) 1*at should be the attitude of the administration and 
taachers in the school about gtudent teachers vcrklng in 
school? 
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Persornel Involvement 



Ttim population of this study vss composed of: (1) 619 pupils 
from grades 8-12 of the Whitmer Complex, (2) 10 cooperating teachers, 
reflecting the four major disciplines previously named. The cooperatin*; 
teachers* group consisted «rtiolly of experienced teachers, the range of 
•>P«rlence being from 4 to 12 yean* All had had previous experiences 
wtth student teachers from as many as 3 different colleges and 
universities. (3) 37 I ^xing Green State University student teachers 
completing the student teaching experience ourlng Fall and UimLer 
quarters, 1971-1972, at the UkLtmer Complex. 

Hetfaodology 

Each pupil, cooperating taacher and student teacher completed 
mm questionnaire. The quest immnairaa vere similar for each group, with 
etaimtlona pertaining to the objectives of the study. The data vere col- 
iecCed from pupils on IBH 1230 ammmar sheets and processed by computer 
« Bowling Green State University. Cooperating teacher and atudeat 
rather data vere collected by direct response on the questlommalre and 
oMults tabulated by the Investigator. The sample vas a popmlmtlon vlth 
sM atudent teachers (N-37) and cooperating teacben (N-10) reeiismiiag 
Ae pupil sample (Ni-619) vas a complete population^ vlth the iitiipglmm 
sf those vho happened to be absent on the day the survey vas twtn No 
mCforts vere made to poll those vho vere missed due to that akmsHma. 
Stmdents Involved In more than one daas vlth the program complmmad only 
mme quemtlonnalre . 
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Ihe Items for the questionnaire were provided from a recent study 
directed by the Deans and Directors of Michigan Teacher Education 
Instltutloms. This "Student T«nchlnc Impar* ' " conducted durin-^ 
the Fall of 1969 to determine the effect of student teadiing programs 
upon coopexatlng public schools* Educational research consultants fror. 
3 different iwti tut Ions in Michigan were Involved in tiM pleeming of 
the study and tiie development of the survey instruments. A tecal of 
4397 cooperating teachers and 4483 student teachers responded to the 
Micklgan surwy. For the present study » items were eelected from the 
**InpAce Study'* which were relevent to the Center opierntlon and directed 
■nemi is to the questions raised. Some '^Impact" iteas wnre altered » in 
deecs^tlve terms only» to fit the local situation. The pupil question- 
naiee la a eimrtened version of the othnr instruments. A copy of the 
fMOftriannaine for each group is included in the Appendix. 

USULTS 

laoMka of the stedy^ as they apply to the questions raised^ are 
proMveed aa, and Halted to» absolute aad relative frequency reapnnoe 
fornach vnsap (pupil » cooperating teacher » student teacher).^ Indiwid- 
uj^l gnd Instnnction , Student Teachers Aa A Source at New and Dlff agent 

and Materials > Inoact of Student 'mmchmxm on the gfectl v t iMO S of 
gyqil ^atlng Teachers and The Suggested ^jttitude of Admintatratlon md 
Tonehers Toward Student Teachers are the four warl^les studies and dis- 
cuaond» no they are peroo*ood by each sonup. 

VMittiannl stntlnncal infoMition Is availahle» incladtnt 
Liuee iifcilerion for all emannbles by srade and subject. 



1. Individualized Instruction 

The philosophy of the vvuitmcr tuu.^ xucludes '•individualized 
instruction, developing a program of learning prescrited to the aptitudes, 
abilities and needs of each individual student/' It s assumed that if 
the people directly involved in the program perceive ttas to be hap- 
pening, then the Center is possibly having an impact « the school's 
instructional program. When questioned about indivldamlized instruction, 
pupils (n«619} responded as indicated in the follow! g tables. 

Tsblft 1.1 — Because of the Student Teacher's Presence^ To What Extent 
Bid You Receive Work (instruction, couaMbrng, tutoring,) 
gm An Individual Pupil? 



Absolute Frequency UsTtlw Frequency 

(number) (percent) 

Postelv4 552 90. B 
Rssponse 

Nsgmtlve 52 
RsspoQse 

Undsclded 5_ 0^8 

Totals 619 100 



Valid Observations N-619 



Table 1.2 - 



Because of the Student Teacher *s Presence « To What Extent 
Did Tour Teacher Work With You As An Individual Pupil As 
Coeq>ared To When He Does Not Have A Student Teacher? 





Absolute 

FrequeKy 
(nunter) 


Relative 

Frequency 
(percent) 


Cianilative 
Frequency 

(percsnt) 


More 




25.7 


25.7 






42.6 


68.3 


Less 


•6 


14.2 


82.5 


UndeciM 


108 


17.4 


99.9 


Totals 


619 


99.9 


99.9 



Valid Ogarvatlons 9^€L9 



1«3 ~ Tto Uliat Extent Waa the Amount of Small Group Ina traction 
for the Studenta Changed Becauae of the Student Teacher's 
Praaenca? 





Absolute 

frequency 

(nuaber) 


Relative 

Frequency 
(percent) 


CuMulatlve 
Frequency 
(percent ) 


More 


408 


65. 9 


65.9 




114 


29.7 


95.6 




27 


4.4 






619 


100 


100 



WtMA ObMrvaClons 11-619 
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Table 1.4 To Hhat Extent Was the Individual Attention To, or Tutor- 
ing of. Pupils Changed Because of The Student Teacher's 
l^Beacnce? 





Absolute 

Frequency 
(number) 


Relative 

Frequency 
(percent) 


CuBttlative 

Frequency 

(percent) 


Hon 


412 


66.6 




S«ae 


174 


28.1 




Less 


33 


5.3 


im.o 


Totals 


619 


100.0 




Valid 


Obseiisl ill II 11-619 








0^^ma,t-inm teachers and student 


teachers replied 


to the same 



tlons with the following responses. 



Table 1.5 — Ikomo of the Student Teacher's Presence, To What Extent 
md Too Work With (instruct, counsel, tutor) Individual 





Absolute Frequency 
(number) 


Relative Frafoettcy 

(percent) 




Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


Poaitiva 
•saponsa 


8 


37 


80 


vm 


■acatiiM 
iMfonaa 


1 


0 


10 




Qndacidad 


1 


0 


10 


• 


Totals 


10 


37 


100 





Y«Ud ObacTMClaaa tf-lO. N-37 
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Tabic 1.6 — Because of the Student Teacher's Presence, To What Extent 
Did the Cooperating Teacher Work With Individuals Pupils 
As Coopared To When the Student Teacher Is Not Present? 






Absolute Frequency 
(number) 


Relative Frequency 
(percent) 




Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


More 


• 


28 


80 


75.7 


Sane 


I 


6 


10 


16.2 


Less 


1 


0 


10 


0 


Ihidecided 


0 


3 


_0 


8.1 


Totals 


10 


37 


100 


100.0 



Vmlid Observations N-10, N-37 



T«bl€ 1*7 — To What Extent Was the Amount of Small Group Instruction 
for the Students Changed Because of the Student Teacher's 
Presence? 



Absolute Frequency Relative Frequency 
(number) (percent) 





Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


Hore 


8 


34 


80 


.91.8 




1 


2 


10 


5.7 


Less 


1 


0 


10 


0 


Don't Know 




1 


Jt 


2.5 


Totals 


10 


37 


100 


100.0 



Valid Observations N-IO, N-37 
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Table 1.8 — To What Extent Was the Individual Attention to, or Tutor- 
ing of. Pupils Changed Because of the Student Teacher's 
Presence? 



Absolute Frequency Relative Frequency 
(number) (percent^ 





Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


More 


• 


34 


80 


91.8 


Stmt 


1 


2 


10 


5.7 


Less 


1 


0 


10 


0 


Don*t Know 


0 


1 


_0 


2.5 


Totals 


10 


37 


"lOO 


100.0 



Valid Observations N«10, N«37 

It should be noted that there is considerable agreement among the 
pupils, cooperating teachers and student teachers that more individualized 
Instruction and individual attention is being provided for the pupils in- 
volved in the program. About 91Z of the pupils and student teachers in- 
dicated individual pupils were receiving counseling, tutoring, or in- 
dividual instruction. 80% of the cooperating teachers agreed. There is 
agnement that the program structure allovs for greater opportunities in 
individualization and these opportunities are being accepted by all groups 
concerned. The cooperating teacher is available for individual work 
participation in the team permits more time for these important activities. 
The chances for individual counseling, instruction, tutoring and small 
group instruction are greater because of the additional personnel. Student 
teachers find many opportunities for individualization and the pupils in 
the school are perceiving this as an advantage in a large majority of cases. 



2. Student Teachers as a Source of New and Different Ideas and Materials 
One of the claimed benefits cf the Center approach Is the promise 
of Increased resources for classroom Instruction as student teachers pro- 
vide new and different Ideas and materials. Of related concern Is whether 
the materials and Ideas, once presented, are being used. Pupil response 
Is as follows: 

Table 2*1 — I>ld the Student Teacher Bring, Develop, Provide, or Sug- 
gest Any New or Different Instructional Materials? 

Relative Frequency 
(percent) 

70.4 
10.7 

ie.9 

100.0 

▼slid Observations N-619 

Table 2.2 ~ Did the Student Teacher Suggest or Provide Any Other Kinds 
of Aid or Ideas? 



Absolute Frequency 
(number) 



Positive 
Issponse 

negative 
Response 

Don't Know 117 
Totals 619 



Absoluts Frequency Relative Frequency 

(nispber) (percent) 

Positive ^ 

Rssponse ^^-^ 

■sgstlve 

Issponse ^ ^^-^ 

Ikm't Know 94 IS. 2 

Totals 619 100.0 



?slld Observstlons N«619 



T«bl« 2.3 ~ Uer« the Contributions Received and Used? 
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Absolute Frequency Relative Frequency 

(nuri>er) (percent) 

Foaltlve 79 j 
Response 

••Mtlve lg^4 
Response 

Don't Know 12 1^9 

Totals 619 W.9 



Valid Observations N«619 

V 

Cooperating teachers and student teachers perceived the above 
ss indicated by the following tables: 

Table 2.4 ~ Did the Student Teacher Bring, Develop, Provide, or Sug- 
gest Any Mev or Different Instructional Materials? 





Absolute Frequency 
(nuDber) 


Relative Frequency 
(percent) 




Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


Positive 
Response 


10 


33 


100 


89.2 


■etatlve 
Reeponse 


0 


U 


0 


2.7 


Don't Know 




3 




^1 


Totala 


10 


37 


100 


100.0 



Valid Obscrvacions N>10( N-37 



IP 



Tabic 2.5 — Did tho Scudenc Teacher Suggest or Provide Any Oth«r Kinds 
of Aide or Idea? 





Abaoluce Frequency 
tnunber) 


Rslacive Frequency 
(percent) 




Cooperacing 
Teacher 


Scudenc 

Teacher 


Cooperacins 
Teacher 


Scudenc 

Teacher 


Foeiclve 
teaponee 


10 


35 


100 


94.6 


Vegacive 
leeponee 


0 


1 


0 


2.7 


Don*c Know 


Ji 


1 


0 


2.7 


Total a 


10 


37 


100 


100.0 



5. 



Valid Obaervacion N-10. N-37 



Table 2.6 — Were Che Concribuciona Received and Used? 





Absolute Frequency 
(number) 


Itelative Frequency 
(percent) 




Cooperating 
Teacher 


Student 
Teacher 


Cooperating 
Teacher 


Student 
Teacher 


Fotitive 
iMponse 


10 


36 


100 


97.3 


iMponse 


0 


1 


0 


2.7 


Doa*t Kqov 










Totals 


10 




100 


100.0 



Valid Observaciona H-IO. M-37 



Om of the goala of the Cancer prograa is co provide new and dif- 
ferenc aaceriala and Ideaa for che benefic of pupils in che clasaea in- 
^Iwd. Even though the pupils are noc alvaya Involved in planning, chcy 



appear to have percalvcd that the student teachers are providing these 
benefits, and that these aids are being used. Cooperating teachers are 
•specially aware of these additional resources and unanimouslv greed 
that there was an increase in ideas and materials available for classroom 
utilization. Student teachers, during both quarters, made extensive use 
of the Bowling Green State University Library, Audio-Visual Materials 
Center, Speakers, films, slides and other aids from campus. They ap- 
peared to make valuable use of resources from outside school facilities, 
and supplemented the instructional program with ideas and materials thac 
vlght not otherwise have been used. The Individual expertise of student 
teachers was quite evident as they volunteered for^extra duties in extra 
currlcular areas of the school program, A majority of pupils, cooperating 
teachers and student teachers perceived the benefits were provided and 
used. 

3. The Impac*- of Student Teachers on the Ef fectivcnoflf^ of Coop eratJril 
Teachers 

It has been stated that student teachers can have a healthy psy- 
chological effect upon experienced teachers as they Inspire the experl- 
mced professionals to greater performance. As a result, cooperating 
teachers can be expected to become more effective In completing their 
reaponalbllltles In the classroom. Teachers quite often express frustra- 
tion ovor the many activities and experiences they would like to provide, 
but cannot because of lack of time and personnel. The Bowling Green State 
Onivorsity Center approach can provide thm with the personnel and the 
tiM as a result. These additional personnel, with new ideas and materials, 
can help provide a lower pupil-teacher ratio, more planning time, and greater 



flexlblllcy in planning activities. ce' If pr< 

used, can Increase the effectiveness of c . o- -A^lng t 
their assigned responsibilities. Pupils -i^i^v this 
Indicated in the following tables: 



'1* organlz«^ • 

s in fulr 
be happenitkg 



Table 3.1 — What Effect Do You Feel VJor ..nf .c; Student ""aacher- 
Had on the Performance of ti« c«»r erating Teaser 



More 

Effective 



Absolute Frequency 
(nuwber) 

451 



Relatiw Pre- 
(percent ) 

72.9 



Mo 

Effect 
Um 

Effectliw 
Don't Knov 
Totals 



154 

10 
4 

619 



24.9 

1.6 

0.6 
100.0 



Valid Observations N-619 



Table 3.2 — What Are Your Feelings ^oixt »aving Two Student TearrtrerT 
Working With the Cooperat:i» li^acher As A Team? 



Bffectiv* 



Absolute Frequaaey 
(nmbcr) 

»7 




Ive Frequency 
cent) 

64.1 



Mo 

Difference 
■ot 

Iffectlvc 
Totals 



U4 



18.4 
17.4 

m,9 



Valid Observations N-619 



21 



roo^ratin^ teachers and student teachers responded in the 



Table 3 3 — What Effecr Do Tou Fe^l Working With Student Teachers Has 
Had Ca the Perfcrrranc of the Cooperating ^acher? 



More 

Effective 
No 

Effect 
Less 

Effective 
Don't Know 
Totals 



Absolute Frequency 
Cnumbgr) ^ 



Cooperating 
Teacher 



8 



10 



Student 
Teacher 

32 



37 



Kelari ve F re q uo r. ^ 
(percent) 



Cooperating Student 
Tescher Teach- r 



80 



20 



100 



86.5 
2.7 

0 

10.8 
100.0 



Valid Observations N«10, JJ»37 



It appears that a significant number of pupils, cooperating r rh- 
eSB and student teachers agree that the ef fectivcuess of thw cooperating 
tMcfaer has increased as a result of the Center progr^. 
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ggetiong as to the Attitude of Adninlstrarion and Teachers Toward 
Teaching 



Persons not involved in the Center program have indicated Lliat there 
be negative feelings toward student teachers and student teaching by 
ttie pupils and teachers in the schMl. If this were the case, chen possibly 
the benefits effered ate eet hmtm% etllized. * Pepils, laep—il 1^ c * 

nadecrs wete a^^ked Im they felt about steder. taaching. Pt.ril 
la tbk; following sannet : 



T^le A.l — What 
tlor 
Te 



Tou Think Should Be -te Attitude of the Adtnlnlstra- 
i Teacher^ in the SdtmtLL About Working With Student 



Absolnre 




619 



Relacive Frequencv 
(percent) 

96.1 



3.9 



100.0 



V«lld Observati '"trtfe N-619 

Cooper^ing teachers w^nt teachers recorded their 



4.2 — 



DO You Think SbomXd Be the Attitude of the Administra- 
VM Teachers tn tte School About Working With Student 
Tea 




Cooperating 
Xeacher 



Relative Frequency 
(percent) 



Cooperating 
Teacher 



IhlU Observations W»S7 



It aeemm apparent that the Canter and th« student teachers ar* qttitc 
t« the .chool. A strong «ajoritT of the respondents of all rr.re' 
Me indicated that srudent tsBshers should be used. 



— Effect of Student Teachers on some Instructional Activ 
Aa leported by Pupils, «.i^Tating Teachers, and Stude: 
Teadiers. 



Croup 
cion 



lion for 
Work 



Positive Response^ 
(percent increase) 

Pupil Cooperating Student 
Teacher Teacher 



65.9 
33.9 
*3.3 



60 
50 
40 



91. • 

1S.7 



Negative Response^ 
(percent decrease.) 

Puoll Cooooratinp - 
Teacher — 



4.A 



13.1 



10.8 



10 



10 



10 



Lon 

xvision of 
Pecbaids 




of 



66.6 

46.5 

50.9 

29.6 
55.1 



80 

50 

40 

30 
80 



91.8 

73 

75.7 

?5.7 
7t.4 



5-4 
15.5 

12.2 

».3 

12.3 



10 
10 
10 

M 

10 



2.7 

13.5 
2.7 



H-619, N-10, N-37 



%n minus total of posltlw 
4Mi*t know. 



ami ne^tive responses e^mmi» no chalice 
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Suwory mvd Conclusians 
This study was instituted to answer four •-:ajor questions cor.com- 
i«« the posoible impact of the Bowling Creen State University - IChitr^er 
-oH^lcx Student Teaching Center on the xiistructional program of zhc 
scfcool. The Center was devised as a cooperative approver to tiiachcr 
edi M-atit i beneficial to pupils, teachers, schools, student teachers and 
the onlwrsity. It was assmed that if the prof|:ratn cwuld help increase 
n^vidaalized instruction and aittentiflKi to pupils, provide additional 

in ideas and laaterlala to be ased with the pupils and increase 
effectiveness of the coopentiag taocfaers in t^elr interaction with 
then the program would W a sacceas. It afVMred improiiofele to 
these variables in teras of papil gain, so evaluation ccr sisted 
^ ^i«»eylng the perceptions of tfaoae aoat closely lapvolved in rrm pro- 
«r»» All cooperating teachers (1^10). all inxpils ^«19) , vrith -^e 

of those absent on tka ^mfs mf testing, wwe polled to -riplr 
opinions. Each person Inenirva^ oai^ileted one questionnaire 

lults of the survey ^kppM^ satisfyiav* Pupils, caapar- 

:hers and student taechers agHa as to the ^wlae of the nxa^raa 
«^Mting the objectives or beaefita sa stated. Kbre kandred 
— PttpUB (90. 8g) felt they — ii iHH iig indlv 1Ai.H— j ln«t— crion 

His »urvi>ed Indicate c tWy vmm recgLvlng ■ore iindlvldMKJ 



»«cau8e o f the student teaOM-'s i i m i f ie . Approx^tely mz of the 
fclg felt t hg new Idem and — i ii l ii fcroa^t to the ■ehool M student- 
rs were fccing used^ lAlle — g of the cooperatjag teacher* and 97? 
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2^ 

of tfag studgnt teachers agreed > 

Abowg three-fourths of the pupils responded the cooperating 
teach^Ts had become pore effective as teachers as a result of the 
student teachers presence^ and 807 of the cooperating teachers and 86.57 
9^ ^ tudent teacher concgrred > As a further indication of their 
mmmart for rhe program, 96.1% of the pupils polled Indicated the pro- 
gram should crmtinue v:ith the ad:ninistration and teachers seeking and 
•cceyting student t eachers in the school « 

Mm study appears to indicate the Bowling Green State Univer- 
«lty - * ifrr Conplex Student Teaching Center is having a favorable 
^m^rf mm t4« instn^rtional program of the school. The anticipated 
h9mm£itm mmm to be occurrxag and the pupils in the school are the major 
tectipleaoi af tke advantages gained. 

center c >acept. In addition, appears to have had recognlz- 
abla aifecoai on the improvement of teacher education, both pre-servlce 
and im-senmce. Stmiant teachers are developing skills in team teaching, 

Instnactiont cooperative planning, and many others. Cooper- 
itrwlvttd in the saaia processes as they work consistent* 
*f *• t» ms >1n t, iaatead of tmrn teaching, to meet the ne^a ef the 

^ia^ Tbey asa involved with new materials, challenged 
In mmMmmrm md woxkshops, and are Involved with other 
pAlic acteol persommel In working to Increase effectiveness 
claaaama^ Ikis added lowaimmmt and enthusiasm appears to be 
siirmiMfvIly mtimctimt cooperating teacher performance, and provides the 
BCSU l^^er Ednrari^ Program with a positive and satisfying dimension 
in temi*imr preparation* 
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Appendix A 
STUDENT QUESTIONNAIRE 
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STUDENT QUESTIONNAIRE 

!• UmC Is your sex? 

!• Male 2. Female 

Questions 2 through 7 deal with any changes In Individualized Instruction 
provided for students which may have resulted from the student teacher's 
presence. 

2. To what extent did you receive work (Ins true tlon» counseling » 
tutorlng»)as an individual pupil? 

1. A great deal 3. A little bit 

2. To sone extent 4. Not at all 

3» To what extent did your teacher work with you as an individual 
pupil as compared to whan he does not have a student teacher? 

1. Much more than usual 4. Somewhat less than usual 

2. Somewhat more than usual 5. Much less than usual 
3* About the same as usual 6. Don*t know 

4* To what extent was Individual help or counseling provided you 

during non-class hours as compared to what would have been possible 
If the student teacher had not been present? 

!• Much more than usual 4. Somewhat less than usual 

2. Somewhat more than usual S. Much less than usual 

3. About the same as usual 6. Don't know 

5. To what extent did conferring with the student teacher take time 

of the teacher so he had less time for individual work with pupils? 

1. Frequently 4. Never 

2. Sometimes S. Don't know 

3. Seldom 

6. To what extent did planning with the student teacher take the time 
of the teacher so he had less time for individual work with pupils? 

1. Frequently 4. Never 

2. Sometimes S. Don't know 
3« Seldom 
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7. To what extent was re-teaching 
taught? 

1. Frequently 

2. SoMtixnes 

3. Seldom 



necessary after the student teacher 

A. Never 

5. Don*t know 



Qiiestions 8 through 16: To what extent were any of the following 
Instructional activities for the students changed because of the student 
teacher* 8 presence? 

8. At»>unt of small group instruction 



!• Much more 

2. Somewhat more 

3. No change 



A, Somewhat less 

5. Much less 

6. Don*t know 



9. Provision for make-up work 



1. Much greater 

2. Somewhat greater 

3. No change 



A, Somewhat less 

5. Much less 

6. Don't know 



10. Follow-up exams 



1. Much better 

2. Somewhat better 
3« No chang<^ 



A. Somewhat poorer 

5. Much poorer 

6. Don't know 



11. Individual attention to, or tutoring of, pupils 



1. Much more 

2. Somewhat more 

3. No change 



A. Somewhat less 

5. Much less 

6. Don't know 



12. Supervision of study periods 



1. Much better 

2. Somewhat better 

3. No change 

A. Somewhat poorer 



5. Much poorer 

6. Does not apply 

7. Don't know 



13. Supervision of playgrounds, hallways, etc. 



1. Much better 

2. Somewhat better 

3. No change 

A. Somewhat poorer 



5. Much poorer 

6. Does not apply 
?• Don't know 



lA. Amount of material covered 
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1* Much more 

2. Somewhat more 

3. No change 



A. Somewhat less 

5. Much less 

6. Don't know 
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15. Discipline 

1. Much better A. Somewhat poorer 

2. Somewhat better 5. Much poorer 

3. No change 6. Don't know 

16. Motivation of pupils 

1. Much better 4. Somewhat poorer 

2. Somewhat better 5. Much poorer 

3. No change 6. Don't know 

Questions 17 through 24 deal with the contributions the student teachers 

may have made to the school program. Did they make any specific contri- 
butions to the school, pupils, or teachers, such as: 

17* Supervise youth groups In meetings, programs, trips, tours, etc.? 

1. Often 2. Sometimes 3. No 

18. Give talks to parentis groups? 

1. Often 2. Sometimes 3. No 

19. Perform recess, lunch, playground, or hall duty? 

1. Often 2. Sometimes 3. No 

20. Did the student teacher bring, develop, provide, or suggest any 
new or different Instructional materials? 

1. A great many 3. No 

2. Some A. I am not sure 

21. Did the student teacher suggest or provide any other kinds of aid 
or Ideas? 

1. A great many 3. No 

2. Some A. I am not sure 

22. How do you feel the contributions (20 and 21) were received? 

1. They were used 

2. They were not used 

3* I was discouraged from making such contributions 

4. I really did not have much to offer 

23. How many hours per week on the average did the student teacher 
teach the supervising teacher's assigned classes? 

!• Less than an hour a week A. Eleven to fifteen hours a week 
2« One to five hours per week S. Sixteen to twenty hours a week 

3. Six to ten hours a week 6. More than twenty hours a week 
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24. How many hours per week on the average was the supervising teacher 
away from the classroom while the student teachers were teaching 
his assigned classes? 

1. Less than 1 4. 11 to 15 

2. 1 to 5 5. 16 to 20 

3. 6 to 10 6. More than 20 

Questions 25 through 32: To what extent did the supervising teacher 
engage In any of the following activities during the time the student 
teachers were teaching in his assigned class? 

25. Team teaching with the student teacher? 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

26. Visitation in other classrooms or schools? 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

27. Committee work In the school with pupils and/or staff? 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

28. Research 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

29. Professional reading or writing 

1. A great deal .3. Not at all 

2. To some extent 4. Don't know 

30. Work with staff of school or department 

1. A great deal 3. Not at all 

2. To soma extant 4. Don't know 

31. Participating In supervising teacher seminars or other In-servlce 
activities dealing with student teaching 

1. A great deal 3. Not at all 

2. To soma extent 4. Don't know 

32. Assisting the principal or other teachers 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 
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QiM«tlons 33 Md 34: To what •xttnt was th« tlM th« suparvlslnfc ttach«r 
•pmt on thm follovlnt actlvltUs changed bacauaa of tha acudant taachar*s 
abaaaca? 

33. Halp to Individual atudanta 



34. Evaluating atudanta* prograaa and actlvltlaa 

1. A graat sany axtra hour a 3. No axtra houra 
2* Som axtra houra 

35. What affact do you faal working with acudant taachart haa had on 
tha parfonunca of tha auparvlalng taachar? 

1. Haa Mda hla a such mora affactlva taachar 

2. Haa Mda him a aora affactlva taachar 

3. Haa had no affact on hla taachlng ^ 
Haa Mda him a laaa affactlva taachar 

5. Hm Mda him a «uch laaa affactlira taaoliar 

6. I m unabla to judgt 

36. What do you think ahould ba tha attltuda of tha admlnlatratlon 
and taachara In tha achool about working with atudant taachara? 

1. Skould aggraaalvaly aaak atudant taachara 

2. ghould aaak atudant taachara 

3. fbould accapt atudant taachara If aakad 

4. Skauld raalat having atudant taachara In tha acbool 

5. Should rafuaa to hava atudant taachara In tha achool 

6. I an unabla to Judfta 

37. Ubat nra your faallngt about having t%ro atudant taachara In tha 
claaaroaa working with tha auparvlalng taachar aa a taan? 

1« Taan la vary affactlva 

2. Vaan la affactlva 

3. Mo dlffaranca 

4. Taan la not affactlva 

5. Taan cauaaa confualon 

3t. Aaaunlng tha taan naUbara ara raaourca paopla for your uaa and banaflt, 
haw nany do you faal can do tha baat j0bT 



1. Incraaaad a graat daal 

2. Incraaaad to aoM axtant 

3. RaMlnad about tha aaM 



4* laducad to aoM axtant 

5. laducad a graat daal 

6. Don*t know 



1. Eight 4. IWo 

2. Six S. Om 

3. Pour 
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TEACHER QUESTIONNAIRE 
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Vlhlch of the following are you now? 

1. A supervisinflf (cooT)erating, sponsoring) teacher 

2. A sucervlslng teacher, but with a part-time 
administrative assignment In addition to teaching 

3. A school administrator 

What is yo\ur sex? 

1. Female 2. Hale 

Which statement best describes the community In which you teach? 

1. Large central city (e.g. Cleveland, Toledo) 

2. Large suburban community (e.g. Hocky River, Washington 

3. Small suburban community (e.g. Oregon, North Olmstead) 

4. Medium sired city (e.g. Lorain, Lima) 

5. Small city or rural area (e.g. Bowling Oreen, Norwalk) 

How many years of teaching have you completed Including 
this year? 

1. 3 or less years 

2. 4 to 7 years 

3. 8 to 12 years 

k. More than 12 years 

How many different colleges or universities have been 
represented by the student teachers with whom you have worked? 

1, One ^» Pow** to 

2, Two 5» More than six 

3, Three 

With how many student teachers have you worked in the J^jt 
five years? (Include your current student teacher or teachers j 



1. One 5. 

2. Two *ix to ten 
Three ?. fwre than ten 
Four 
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How well do you feel your student teacher was prepared to 
enter student teaching? 

1. Extremely well prepared k. Minimally prepared 

2. Well prepared 5. Inadequately prepared 

3. Adequately prepared 
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8. In this assignment, how was your student teacher placed? 

1 With you as a simple supervising teacher 

2 In a team teaching Center (e.g. '^^Itmcr, Navarre) 

3 With two or three different teachers (not team teaching) 
i'. In a special program different from above 

9. What Is your current teaching assignment? 



1. Grades K, 1, Z 

2. Grades 3, 

3. Grades 5, 6 

4. All elementary grades 



5. Middle School 

6. Junior High 

7. Senior High 

8. All grades K-12 



10. TO what subject area or teaching field are you Pj-Jn'fjjly 
asslgntd? (Check one answer only for Items 10 and 11) 



1. 
2. 
3. 

5. 



All elementary subjects 6. 

Art 7. 

Business Education o. 

English , 9. 

Elementary Departmental 10. 
or Block Program 



Elementary Ungraded 
Foreign Language 
Home Economics 
Mathematics 
Music 



11. 



12. 



1. 
2. 

3. 
5. 



Physical Ed. Elementary 6. 
Physical Ed. Secondary 
Science (Biology, Chemistry 7. 

Physics) 8. 
Science (General, Natural, 9. 

Earth) 

Social Studies (including 10. 

History) 



Social Sciei 
English ComblBation 
Special Education 
Speech 

Vocational or 
Industrial Arts 
Other 



QUESTIONS 12 THHOUOH 17 deal with any changes in individualized 
instruction for the pupils which may have resulted from 
your student teacher's presence. 

To what extent did your student teacher work with 
(instruct, counsel, tutor) indiviauai pupils? 



1. A great deal 

2. To some extent 



3. A little bit 
i^. Not at all 



13. To what extent did ^ou work with individual pupils as 
compared to when youJo not have a student teacher? 



1. Much more than usual ^. 

2. Somewhat more than usual 5. 

3. About the same as usual 



Somewhat less than usual 
Much less than usual 
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Ik, To. What extent was individual help or counseling provided 
your pupils during non-class hours as compared to what 
would have been possible if you had not had a student 
teacher? 

1. Much more than usual ^. Somewhat less than usual 

2. Somewhat more than usual 5. Much less than usual 

3. About the same as usual 

15. To what extent did conferring with your student teacher 
tate your tine so you had less time for individual 
tmrk with papils? 

1. Preqaently 3» Seldom 

2. Sonetimes k» Never 

16. To what extent did planning with your student teacher taka 
your tine so that you had less time for individual work 
«lth pupils? ^ 

1. Pi'e^awntly 3* Seldom 

2. Soartimes ^. Never 

17. la iriiat extmt was re.teaching necessary aftar the 
atadent teacher taught? 

1.. Pi 's^aantly 3* Seldom 

2. Sometimaa ^. Never 

qPESTIOllS 18 THROUGH 26: To what extent were any of the following 
iaatructional activities for your pupils changed because of 
your student teacher's presence? 

18. Amount of small group instruction 

1. Much more ^. Somewhat less 

2. Somewhat more 5* Much less 

3. No oliiange 

19. Provision for makeup work 

1. Muoh greater ^. Somewhat less 

2. Somewhat greater 5* Much lest 

3. No change 



Pollow-up exaas 

1. Muoh better 

2. Somewhat better 

3. No change 



^. Somewhat poorer 
5. Much poorer 
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21. latlTidual attention to, or tutoring of, pupils 



22. 



23. 



1. Much more 

2. Somewhat more 

3. No change 

perrlsion of study periods 

1« Much better 

2. Somewhat better 

3. No change 



4. Somewhat less 

5. Much less 



4. Somewhat poorer 

5. Much poorer 

4. Does not apply 



sion of playgrounds, hallways, ete. 



1^ Huch better 
2. Soaewhat better 
Ho change 



5! Much pool 
6. Does not apply 



24. 



of material covered 



ERIC 



1« finch aore 

2. Soaewhat more 

3. Id change 

2^ Masipllxie 

1. Much better 

2. Somewhat better 

3. No change 

26. VDtlTatlon of pupils 

1. Much better 

1« SsBSwhat better 

3. Hm change 



4. Somewhat lass 

5. Much less 



4. Somewhat poorer 

5. Naoh poorer 



4. Somewhat poorer 
5« Much poorer 



QUBSTMB 27 t!ROUaH 3^ deal with the contributions your 
studant teacher may have made to the school program. Did 
your stadent teacher make any snecific contributions to the 
school, pupils, or teachers, such as: 

27. Supervise youth groups In meetings, prograas, trips, tours, etc.? 

1. Often 3. 

2. Sometimes 4. 

28. Give talk to parent's gronp? 

1. Often 3* 

2. Sometimes 4. 



No 

Don't know 



No 

Don't know 



29. Perform recess, lunch, playground, or hall duty? 



1 . Often 

2. Sometimes 



I: 



No 

Don't know 
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30. Md your student teacher brtnsr, 4wreloo» provide, or 
;e8t any new or diffei!*ent l*9CMictional materials? 



1. A great manr 9Mm 3. So 

31.. WtA yamr stuftent Iflii r lapq^vs: or pmrlde any other 
of aid or IAms? 

1. A great mamy ^ 3* ^ 



32, Shot oao were yo« alfte to mmtn tjf timt ^ootrlbuti* 




L. I \i«ed t> 
2. I did not a»e then 



2/ 



I had to dlseouraire him from ot-tn-ttrntln*? too freely 



ly stuAent teacher really did r^- hei»e too Mch to off 



Hem iMaqr hours oer week on the averapr iMH your stvient 
teacher teach your assi^^d classes? 



1. Less than an hoar per aaak 4. 11 to 15 lwJ>J» 

2. 1 to 5 hours per week 3. Sm W h^ik. 

3. 6 to 10 hours per week 6, itmn 2D h/irtu 



3t|>. Wm a auj r hears per week on 

SMay froa Utae classroom wtoilv 
teachlas year assia^BSd das 




1. Laaa than one 11 to 15 

2. 1 «B 5 5. 16 to 2D 

3. 4 «• 10 6. aore thaa 20 



QUSSTTOHS 35 TffiWJGH ^^3: T what extent did you engage in any of 
the following activities during the time year student teacher 
wee teaching? 

35. Tsaai teaching with your student teaolar? 

1. A great deal 

2. To some extent 

3. Ifot at all 

36. Visitation in other classrooas or solHals? 

1. A great deal 2. To some extant 3. Not at all 

37. Coaalttee work in the school with pupils and/or stafTT 

1. A great deal 2. To some extant 3. Not at all 

38. Research 

o 

ERIC 1. A great deal 2. To some extent 3. Not at all 
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39. Pro^slonal reading or vrltias 

1. A great deal 2. To mmme extent 3. Not at all 

40. Waatdng with staff of school or department 

1. A great deal 2. to mmme extent 3. Not ^ all 
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41. Participating In supervising twjher sewlnwrs or othar 
irvice activities dealing with student teaching 



1. A great deal 2. To mmmm extent 3. Not at all 

42. Assisting the principal or other teachers 

1. A great deal 2. To aomm extent 3. Not at all 

43. Social or recreational activitiiss (coffee tareaks, workouts) 

1. A great deal 2. To mmmB extei^t 3. Not at all 

44. How Bsny hours uer week on the average do you «Btimate 
you spent in the physical liiu sa w i f i (close sno^ih to sse or 
talk with) of your student tmmttmrJ 



1. Lass than 10 5. 26 to )B 

2. 10 to 15 ^ S ^ M 
^ 16 to 20 T. to 4» 

4. 21 to 25 *. man 40 



45. mm HA the presence of a studoaft teacher affect the 
a f SBBue number of hours par week you spent at school 
as eonpared to when you do not taive a student teacher? 



1. Added more than 6 h/wk. 6. Redwed by up to 1 h/wk. 

2. Added 3 to 6 h/wk. 7. HediMed by 1 to 3 h/wk. 

3. Added 1 to 3 h/wk. 8. Reteoed by 3 to 6 h/wk. 

4. Added up to 1 extra h/wk. 9. Redwoed more than 6 h/wk. 

5. H«d no effect 

46. How did your student teacher *s ■aae nee afJhct the average 

mabsr of hours per week you wootad on job related activities 
away froin school? 

1. Added more than 6 h^k. 6. Reduoed by up to 1 h/wk. 

2. Added 3 to 6 h/wk. 7. Redwoed by 1 to 3 h/wk. 

3. Added 1 to 3 h/wk. 8. Reduoed by 3 to 6 h/wk. 

4. Added up to 1 extra h/wk. 9. Reduoed more than 6 h/wk. 

5. Had no effect 



QURSfTIONS THB 
S9MK on any of 
of ymar rtixlent 



if?. T—iiUig; 
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49. 
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Remi 
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1. 


Ian 


1. 


Xaei 


3. 
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1. 


Inei 


2. 
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3. 




H«lp to fm 






2. 
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2. Scm 

5U. Preparing 

1. A g 

2. Son 
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IHCTOH 50: To what extent was the time you 
r the following actiTities changed because 
t teacher's presexee? 



sreased a great deal ^« 
sreased to some extent 5* 
(Bained about the sane 

sreased a great deal ^. 
ereassd to some extent 5* 
mained about the aame 

aing 

creased a great deal ^« 
cz*ea8ed to some extent 5* 
■alned about the sane 

■dlyHwil students 

creased a great teal ^. 
nreased to some extent 5* 
■alned about the sane 

?!1?0U0H 57: To what extent did you engage in the 
▼ities because of the presence of the student 



with or for your student teacher 

great many extra hours 3. No extra hours 
ine extra hours 

ig your student teacher's progress or activities 

great nany extra hours 3. No extra hours 
mm extra hours 

tasual and/or personal conversations not really 
' student teaching 

great many extra hours 3. No extra hours 
mm extra hours 

; additional reports 

great many extra hours 3. No extra hours 
>ise extra hours 



Reduced to some extent 
Reduced a great deal 



Reduced to some extent 
Reduced a great deal 



Reduced to some extent 
Reduced a great deal 



Reduced to snms extent 
Reduced a great deal 
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nakii« additlcmal preparation for teaching 

1. A great many extra hours 3. No extra hours 
2« Soae extra hours 



How Many 

coBtect wlrth 
working 



Holdli^ t«*st)hone conversations or other conferences 
with y^at student teacher 

X. A i^wat wiy extra hours 3. No extra hours 

HP week on the average did you have 
-jr student teacher outside of regular 
at the school? (Telephone, conferences, social) 

^. 7 to 9 
5. 10 or more 



days dxirlng student teaching did your student 
taadle classes for you while you were away for 
•ther than student teaching business (Professional 

St of the principal or other people, personal or 
affairs outside of school) in which a substitute 
had to be hired if the student teacher had not 

? 






I: 



to 7 
8 to 10 
More than 10 



What cfftet do you feel working with student teachers has 
had on ywnr own teaching performance? 



1. 
2. 

I: 

5. 



made me a much more effective teaoher 
made me a more effective teacher 
had no effect on my teaching 
made me a less effective teacher 
■ade me a much less effective teacher 



What do you think the attitude of the administration 
and teachers in your school should be about working with 
student teachers? 



1. 
2. 

2: 

5. 



Should aggressively seek student teachers 
Should seek student teachers 
Should accept student teachers 

Should resist having student teachers in the school 
Should refuse to have student teachers in the school 
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61. If you were startlncj over, would you accept another student 
teacher with similar credentials from the same institution 
under the same general circumstances? 

1, I would accept with enthusiasm 

2, I would accept 

3, I feel neutral about It 
if, I would probably decline 
5, I would refuse 

62. How much help has the university coordinator (supervisor) 
provided you? 

1. All the help I felt was necessary 

2. Most of the help I felt was needed 

3. Some of the help I felt was needed 
If. Little of the help I felt was needed 
5. No help at all 

63. How many times did you request help from the university 
coordinator (supervisor)? 

1. Many times 

2. Several times 

3. Not at all 

6k, Has the tmlverslty coordinator been helpful to you with 
any matters not directly concerned with student teaching? 

1. He has flfone out of his way to be helpful 

2. He has helped when asked 

3. He has not helped 

it-. No such help was needed 

65. Would you want your student teacher to teach In your 
building or system next year? 

1 Yes 

2*. No, but would recommend him In a different system 

or building 
3. No 

66. Why was this student teacher assigned to you? 

1, I voluteered since I feel a professional obligation 
to helt) nrepare future teachers 

2, I volunteered oiay because I feiy pressure from an 
administrator to do so ^ ^ 

3, I volunteered because I thou^t a student teacher 
would bo helpful to me In tjerformirg my school duties 

k, I volunteered because I felt that as a team we 
oould provide exccptior«al educational experiences 
for the pupils. 
5. I did not volunteer but was requested by an 
administrator to take the student teacher 
o 6. I was forced to work with the student teacher 

ERIC asalnst my will 
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STUDENT TEACH3R QUSSTIONNAIRE 
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1. Which of the following are you now? 

1, A single student teacher 

2. A married student teacher 

2. What Is your sex? 

1. Hale 2. Female 

3. Which statement best describes the community In which 
yo^ are doing student teaching? 

1. Large central city (e.g. Cleveland, Toledo) 

2. Large suburban community (e.g. Rocky River, Washington 

Local) 

2. Small suburban community (e.g. Oregon, North Olmstead) 
. Medium sized city (e.g. Lorain, Lima) 
5* Small city or rural area (e.g. Bowling Green, Norwalk) 

^. How many times have you student taught Including the 
present assignment? 

1. One 2. Two 3. Three 

5« In this assignment, how were you placed? 

1. With a single supervising teacher 

2. In a team teachinf^ Center (e.g. Whitmer, Navarre) 

3. With two or three different teachers (but not teara 

teaching) 

4. In a special program different from above. 

6. What Is your primary student teaching asslgnmest? 

1. Grades K, 1, 2 5. Middle School 

2. Orades 3,^ 6. Junior High 
p. Orades 5»6 7. Sender High 

4. All elementary grades 8. All grades K-12 

7. To what subject area or teaching field were you primarily 
assigned for student teaching? (Check one answer only 
for Questions 7 and 8) 

1, All elementary subjects 6. Elementary Ungraded 

2. Art 7, Foreign Language 

2. Business Education 8. Home Economics 

. English 9. Mathematics 

5. Elementary Departmental 10. Music 
9 or Block Program 



8. 



1. Physical Education (SI) 

2. Physical Education (Sec) 

3. Science (Biology. Chemistry 

Physics) 

4. Science (General, Natural, 

Earth) 

5. Social Studies (Including 

History) 
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6. Social Sclence- 
Sngllsh Combination 

7. Special Education 

8. Speech 

9. Vocational or 
Industrial Arts 

10. Other 



QUESTIONS 9 THROUGH I'* deal with any changes In Individualized 
instruction provided for the pupils which may have resulted 
from your presence. 

9. To what extent did jrou work with (Instruct, counsel, tutor) 
individual pupils? 



1. A great deal 3. A little bit 

2. To some extent Not at all 

10. To what extent did your supervising teacher work with 
individual pupils as compared to when 4ie does not have 
a sttident teacher? 

1. Much more than usual ^. Somewhat less than usual 

2. Somewhat more than usual 5* Much less than usual 

3. About the same as usual 6. Don't know 

11. To what extent was individual help or counseling provided 
the pupils during non-class hours as compared to what would 
have been possible if you had not been present? 

1. Kuch more than usual ^. Somewhat less than usual 

2. Somewhat more than usual 5. Much less than usual 

3. About the same as usual 6. Don't know 

12. To what extent did conferring with you take time of the 
teacher so he had less time for individual work with pupils? 

1. Frequently ^, Ntever 

2. Sometimes 5. Don't know 

3. Seldom 

13. To what extent did planning with you take the time of the 
teacher so he had less time for individxial work with pupils? 

1. Frequently 'f. Never 

2. Sometimes 5* Don't know 

3. Seldom 
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1^. To What extent was re-teaching necessary after you taught? 



1 • Frequently 

2. Sometimes 

3 . Seldom 



4, Never 

5, Don't know 



QUESTIONS 15 THROUGH 23: To what extent were any of the following 
instructional activities for the pupils in your supervising 
teachers assigned classes changed because of your presence? 



15, Amount of small group instruction 



1. Much more 

2. Somewhat more 

3. No change 

16, Provision for make-up work 

1. Much greater 

2. Somewhat greater 

3. No change 

17. Pollow-up exams 

1. Much better 

2. Somewhat better 

3. No change 



4. 

5. 
6. 



4. 

5. 
6. 



5. 
6. 



Somewhat less 
Much less 
Don't know 



Somewhat less 
Much less 
Don't know 



Somewhat poorer 
Much poorer 
Don't know 



18. Individual attention to, or tutoring of, pupils 



1. Much more 

2. Somewhat more 

3. No change 

19. Supervision of stxidy periods 



1. 
2. 

I: 



Much better 
Somewhat better 
No change 
Somewhat poorer 



4. Somewhat less 
5* Much less 
6. Don't know 



5. Much poorer 

6. Does not apply 

7. Don't know 



20. Supamtlon of playgrounds, hallways, eto. 



1. Huoh. better 

2. ScMMwhat better 

3. No change 

4. SoMwhat poorer 



21. Aaount of awterial ooTer«d 

1. Hueh aor* 

2. SooMwhat aor* 

3. No ohaag* 



5. 
6. 

7. 



I: 



Hueh poorer 
Does not apply 
Don't know 



Soaewhat lets 
Much lets 
Don't know 
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22. Discipline 

1, Much better ^. Somewhat poorer 

2, Somewhat better 5. Much poorer 

3, NO change 6. Don't know 

23. Motivation of pupils 

1, Much bett'^r ^. Somewhat poorer 

2, Somewhat better 5. Much poorer 

3, No change 6, Don't know 

QUESTIONS 24 THROUGH 31 deal with the contributions you may have 
made to the school program. Did you make any specific contri- 
butions to the school, pupils, or teachers, such as: 

24. Supervise youth groups in meetings, programs, trips, tours, etc.? 

1. Often 2. Sometimes 3. No 

25. Give talks to parent's groups? 

1. Often 2. Sometimes 3. No 

26. Perform recess, lunch, playground, or hall duty? 

1. Often 2. Sometimes 3. No 

27. Did you bring, develop, provide, or suggest any new or 
different instructional materials? 

1. A great many 3. No 

2. Some 4. I am not sure 

28. Did you suggest or provide any other kinds of aid or ideas? 



1. A great many 

2. Some 
No 

I am not sure 



• 

2: 



29. How do you feel your contributions (27 and 28) were received? 

1. They were used 

2. They were not used 

3. I was discouraged from making such contributions 

4. I really did not have much to offer 

30. How many hours per week on the average did you teach your 
supervising teacher's assigned classes? 

1. Less than an hour a week 4. Eleven to fifteen h/wk. 

2. One to five hours per week 5. Sixteen to Twenty h/;k. 
Six to 10 hours per week 6. More than twenty h/wk. 
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31. How many hours per week on the average was your supervising 
teacher away from the classroom while you were teaching his 
assigned classes? 

1. Less than 1 4. 11 to 15 

2. 1 to 5 5. 16 to 20 

3. 6 to 10 6. More than twenty 

QUESTIONS 32 THROUGH 40: To what extent did your supervlslnfl: 
teacher engage In any of the following activities during the 
time you were teaching In his assigned class? 

32. Team teaching with you? 

1. A great deal 3* Not at all 

2. To some extent 4. Don't know 

33. Visitation in other classrooms or schools? 

1. A great deal J. Not at all 

To some extent 4. Don't know 

34. Committee work in the school with pupils and/or staff? 

1. A great deal 3* Not at all 

2. To some extent 4. Don't know 

35. Research 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

36. Professional readins or writing 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 

37. Work with staff of school or department 

1. A great deal 3, Not at all 

2. To some extent 4. Don't know 

38. Participating in supervising teacher seminars or other 
in-service activities deallxig with student teaching 

1. A great deal 3. Not a.t all 

2. To some extent 4. Don't know 

39. Assisting the principal or other teachers 

1. A great deal 3. Not at all 

2. To some extent 4. Don't know 
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kO, Social or recreational activities (coffee f^e^k^i workouts) 



1. A great deal 

2. To some extent 



3. Not.HaXl 

4. Don't: kti^yw 



41. 



How many hours ner week on the average do y^u e intimate you 
spent m the physical presence (close enough see or talk 
with) of your supervising teacher? 



1. Less than 10 

2. 10 to 15 

3. 16 to 20 

4. 21 to 25 



5. 26 to % 

6. 31 to h 

7. 36 to {^^ 

8. more t^"^f> 40 
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How did your presence as a student teachef ^{^e^t the 
average number of hours per week your sup0rvj.5j,ng teacher 
spent at school as compared to when he do^® j^^t/ have a 
student teacher? 



1. 
2. 

3. 
4. 

5. 



Added more than 6 h/wk. 6. 

Added 3 to 6 h/wk. 7. 

Added 1 to 3 h/wk. 8. 

Added up to 1 h/wk. 9. 

Had no effect 10. 



Reditc^*^ yp to 1 h/wk. 
Reduce} py 1 to 3 h/wk. 
Reduc^^ py 3 to 6 h/wh. 
Reduc^'^ t)y njore than 6 h/wk. 
I am t>na13U to judge. 



QUESTION 43 THROUGH 46: To what extent was the your 
supervising teacher spent on the following act^>ltl^5 
changed because of your presence? 



43. Teaching 



1. Increased a great deal 

2. Increased to some extent 

3. Remained about the same 



44. Lesson planning 



1. Increased a great deal 

2. Increased to some extent 

3. Remained about the same 



45. Paper grading 

1. Increased a great deal 

2. Increased to some extent 

3. Renialned\^bout the same 

46. Help to Individual students 

1. Increased a great deal 

2. Increased to some extent 

3. Remained about the same 



4. Re^\^o®4 to some extent 

5. Re^^c^^l ^ great deal 

6. Do^'t kJ*w 



4. Re^U<5^d to some extent 

5. He^U<5^d a great deal 

6. Da^'l^ k^»o*» 



4. to some extent 

5. R^^UtJM a great deal 

6. Dc^J^'l^ K^t* 



H^^U^J^d to some extent 

5. lif^\iC%d^ a great deal 

6. Jkf^*^^ 
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QUESTION ^7 THROUGH 52: To what extent did your supervising 
teacher engage in the following activities because of your 
presence? 

k7. Planning with you 

1. A great many extra hours 3. No extra hours 

2. Some extra hours 

48 • Evaluating your progr/ess and activities 

1, A great many extra hours 3. No extra hours 

2. Some extra hours 

49 • Holding casual and/or personal conversations not really 
a part of student teaching 

1. A great many extra hours 3. No extra hours 

2« Some extra hours 

50. Preparing additional reports 

1. A great many extra hours 3. No extra hours 

2« Some extra hours 

51* Making additional preparations for teaching 

1, A great many hours 3. No extra hours 

2. Some extra hours 

52. Holding telephone conversations or other conferences with you 

1. A great many hours 3* No extra hours 

2. Some extra hours 

53 • How many times per week on the average did you have contact 
with your supervising teacher outside of regular working 
hours at school? 

1. Less than 1 f 4« 7 to 9 

2. 1 to 3 5. 10 or more 
3* 4 to 6 

54. How many hours do you estimate you spent doing volunteer 
work in the community where you were assigned for student 
teaching (youth groups, home service » church work, and the 
like) during your stiident teaching period? 

1. None at all 4« 16 to 30 hours 

2. 1 to 5 hours 5. more than 30 hours. 
3* 6 to 15 hours 



EKLC 
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55 What effect do you feel worklna: with student teachers 
has had on the performance of y<^ur l-u. t -vising teacher? 

1. Has made him ?» much more tlvH acher 

2. Has made him a more effect i\-" ^:-ficher 

3. Has had no effect on his te c " . 

k. Has made him a less effect vv • ?-2her 

5. Has made him a much less eTf - ^ ive teacher 

6. I am unable to Judge 

56. What do you think should be the attitude of the 
administration and teachers in the scnojl to which you 
were assigned about working with student teachers? 

1. Should aojgressively seek stua-'^nt teachers 

2. Should seek student teachers 

3. Should acceiDt student teachers if asked 

4. Should resist having student teachers in the school 

5. Should refuse to have student teachers in the school 

6. I am unable to Judge 

57. What recommendations would you give your friends about 
accepting a student teaching assignment in the same school 
with the sanie suoervising teacher (or in the same project)? 

1. Acceot with enthusiasm 4. Try a different assignraen- 

2. Accept 5. Reject the assignment 

3. Be neutral 

58. How much help has the university coordinator (supervisor) 
provided you? 

1. All the helt) I felt was necessary 

2. Most of the helo I felt was needed 

3. Some of the helo I felt was needed 
^f. Little of the help I felt was needed 
5. No help at all 

59. How many times did you request help from the university 
coordinator (supervisor)? 



1. ifmfmmJt many times 

2. several tines 

3. Not at all 

60, To what extent have your supervising teacher and/or other 
school personnel been helpful to you on matters concerned 
with student teaching? 



ERIC 



1, They have gone out of their way to be helpful 

2, They have helped when asked 
They have not helped 
No help was needed 



2 



52 



Would you accent a teaching ix)sltion if offered for 
next year In the building or system In which you did 
your student teaching? 

1. Yes 

2. No 9 because I Intend to go to graduate school 

3. No, because I plan to live in another geographic area 
k. No, for personal reasons 

5* No, for professional reasons 

0. No, because I have decided not to teach 

VHiy were you assigned to this particular student teaching 
situation? 

1. I requested this school or area. 

2. I requested this kind of program or project 

3. I had no particular preference and was placed in 
this assignment by the university 

4. I really preferred a different assignment but was 
placed in this one by the university 

5. I was required to accept this assignment even 
though I expressed a strong preference for a 
different one. 



